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ABSTRACT 

This guide is designed to help the preservice or 

inservice vocational teacher or other occupational trainer understand 
the general nature and use of the performance-based teacher education 
( PBTE ) materials. The information is organized in an easy-to-read, 
quest ion-and-answer format. Questions that are felt to be of concern 
to teachers are categorized under two major headings: Part 
1 — Questions about PBTE in General and Part 2— Questions about the 
National Center *s PBTE Materials. The second part addresses who 
developed the materials, why the modules were developed, what the 
modules are like, and how the modules can be used most effectively* 
Part 3 consists of a list of PBTE terms and their definitions that 
the teacher should know. (TLB) 
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WORD 



This guide has been devetoped to help you; a preservice 
Of inservtce vpratibha* teacher or other occupational 
jrainer, understand the generaijiature and use of the Na- 
tional Center's performance-based teacher educate 
l?&T£ytt&er&$ A of over 125 CT^^anzed few? 
mg packages focusmg open the specific professional corft* 
petenoes needed by vocational teachers has bee** 
developed and extensively field tested- The competencies 
upon which these modules are based were ktenbfied and 
verified through research &s being important 10 successful 
vocational teaoiff^g a2 both the secondary and posisecood- 
ary levels. The moduies are suitable for the preparation 
of teachers and other occupational trainers *n all occupa- 
tional areas: 

Each module provides fcoarntwg exj^ences that integrate 
theory and apj#cat«on;_ ear^ cutrrm 
referenced assessment of the_teacfrer's {jnstroctor's^ 
trainer's) performance of the specified competency. The 
materials are designed for use by teacfters-<ir>trainmg 
working individually or m groups under the 'direction and 
with the assistance of teacher educators or others acting 
as resource persons. Resource persons should be stored 
rnihe teacher competences i»ing developed 87>d should 
^thoroughly jxjwt^ to PBTE concepts and procedures 
before using these materials: 

The design of the materials provides considerable 
iftifrty for planning and conducting perfprmance-based 
training programs for preservice and inserv»ce tethers, 
as well as business-industry-labor trainers, to meet a wide 
variety of individual needs and interests. The materials are 
intended for use by universities and colleges, state depart- 
ments of education, postsecondary institutions, local 
education agencies, and others responsible for 
fessibnai development of vocational teachers and other 
occupational trainers. 

Further information on the nature and use ^trrawcurrje- 
□tar materials is contained in two slide/taspe presentations 
entitled "U and PBTE"— for orienting teachers to using 
the National Center^ PBTE materials— vmti "'Overview of 
trv* Gear's PBTE Program. " Yow may *vsh to ask f&jr 
resource person for an opportunity to view one or both of 
these presentations: 



Pr efornanary testing of the original matenals { T00 modules 
^categories A-J and 4 guides) wast conducted ai Oregon 
St3to University^ T&mple tjnrversifry, &$ the University of 
Mi^ouri^^urnbia . Fe^lowir^preiimi^^ 
revision of afl matenais was performed by ^M^^C4^cs^ 
staff, with the assistance of numerous <x^v : ^4S-^h^ 
vtsitsng scholars from throughout the cburif? 

Advanced testing of the materials was cztiPZi; £3 -m&* 
assistance of the vocational teacher erjye^f mi 
students of Central Washington State Cottege; Ceimiftto 
State Unjyers^y; Ferris :&e^$Qtle^, Michigan; Florida 
State drtrvef^fty; HoHarrd ebftege, P.E.I.. Canada; 
Oklahoma State tfenversaty; Rubers UnrversJty. New 
Jersey. State 'Uiiiwrstty Cottege a$ BuffaJo, New York; 
Temple University, Pennsylvania; Untvefstty crt Antona; 
University of Michigan— Bint; University of P*hne^a— 
Twm Crt»es; University of Webraska—tincoin; University 
of Northern Coforado; Unrwersity of Pittsburgh, Penn- 
syfrahja^hrye^^ University of VertW; 

and Utah State Umvers%. 

The first pabtosned edition of the materials found w?de- 
spread use nationwide and in many txiher counties of the 
world: User feedback from such extemsive use, as welt as 
the passage of time, called for the updating of the cbh- 
tent, resources, and illustrations of the original materials. 
Furiihermore. three new categories 6* modules <K-M) have 
to the serves, rawing » areas of serving 
stude^s with special/exceptional needs, improving 
students' baste skills, and implementing competency* 
based education. This addition required the articulation 
of content among the ordinal modules and those off the 
hew categories 

'8#<^?>jt*on ise xtemjed _io Lois G Harrington, Program 
Associate, for her role in the revision of ihi$ guide: Special 
(cognition is extended to the staff at AAVIM for theur in- 
valuable contnbutioi,5 to U«s quality of the final printed 
products, particularly to Donna PVtfchett for module layout, 
cljlsign, and final art J^^i»^_t^ GfprjggJW Smith, Jr. 
for supervision of the module production process: 
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INTRODUCTION 



You are about to embark on a nfw type of learn- 
ing expenenc^—one that can beexating and erv 
joyabte; a? mmis chaftengw^ mrd dc^amtin©,, We 
think that yo*f# tike the experience. B 'y/m 'sere a 
teacher^^ii^i^g, we fttiafc yoa'H .fee taMWk 
prepared, tefecttisddf your pertonranDato^ 
log, ltd tafce y&yr place in th& teaehw® pctesion. 
If you are ateiidy a teacher* wethmfeyw'J} toeeome 
an even moo* «Hff active teacher because of your 
perf0rjnance-bas«fd teaming ~expeMm®&, 

imll be doing several things d^erenfty^d, w& 
trtink, better. You'fist! meet and work repJSrty wiift 
your jetow teachers and with LfW fMhpMfna: .Stiff 
development leader^ {coordinator sup^ 
mora of your contacts Will be on an ir^Mdoat end 
small-group basis. You'll have more ^poinl^% 'to 
learn by doing, to express your own ^m>m8>'tm- 
cerns, and 16 pursue your own leaning #yJe and 
interests. 



While there will be fewer, if any. large-group ses- 
sior*s (e.g., lectures), there will be much more pj> 
pontJnity toj:boose amonatea-ning emwitM and to 
pursue hem at your own pace. Yoi/il find that you 
will be participating m learning \ etp^entm thai L»re 
directly relevant to your needs as a vocational 
teacher or occupational trainer. 



As wKfr anything else -that is new or different, yaa 
are Jifcpy to Have qu^tS»«^a^ittt perlorrnance- 
based teacher education (PBTE), IX is anfy hatarai 
to be alffleW apprehensive or uneasy about my 
signifcan* change that wiil affect you directly. White 
we are confident that you will like this new approach 

teacher education, your questions deserve snv 
pie and stna^htforward ^ answer this gufete has 
been developed; specificity to answer as many of 
your q\t»esi f wis as we could anticipate. It will also 
<serv{p to explain haw teaming in a PBTE program 
can be made easier and more satisfying. 

This guide is designed to help carieht both preser- 
vie© and inservice vocational teachers and occupa- 
tional trainers is lPBTE. The Lintoithatioh presented 
in the ^ goMto js organized m an easy-to-read I , 
question-anohanswer format. The que^ioro Lthat we 
f eel are most likely ltd be of concern Jo teachers are 
categorized uffder the f ottowmg two major headings: 

i. Ovcastions about PBTE in General 

U. Questions about the National Center s 
PBTE Materials 

So that w^ ir»gM al] talk and use the same 
language, Part ill coraists of a fest of PBTE terms 
you should know; Good luck as you begin a new and 
more indrvktualixod approach to teacher preparation; 




Part I 

QUESTIONS ABOUT PBTE IN GENERAL 



What is performance-based 
teacher education (PBTE)? 

PBTE is an approach to teacher prep&raition tr\ which 
the teaclfter is required to demonstrate essential 
teaching tasks in an actual teaching situation. Ac- 
tual performance of (the tasks ensures that the 
teacher has not only the knowledge required, but 
also the ability to perform the competencies 
(teaching skills or tasks) thai are essential to suc- 
cessful teaching. 

What are the essential 
teething competencies? 

A teaching competency is tfeSned as the krk»tf€kige, 
skills, and attitudes necessary to perform a critical 
teaching task (e.g., develop a unit of instruction, 
direct I student laboratory experience, present trifor- 
matkjfi with fiim&irips and slides). Successful per- 
formance as a teacher requires [ both a sctfid 
knowledge of one s technical subject matter area 
(eg., so to mechanics, horticulture, retailing^ and 
competence in the professional teaching ekttis and 
knowledge. While both (ypes of learning are essen- 
tial to teachers, in orograms the focus is on 
acquiring the teachtn g tk\H TOfcded to carry out the 
instructional process effectively. 

What difference will PBTE make? 

There is quite a difference between knowing about 
the Job and being able to do thejob. In conventional 
f&acher training programs^ individuals may gain 
knowledge .about teaching end yet not develop the 
ability to teach. The emphasis tends to be on com- 
pleting courses required tor graduation and/or cer- 
tification. In PBTE programs, however, individuals 
must demonstrate their ability to perform in an nc- 
tuai teaching situation. 

Is competency-based teacher education 
the same as performance-based teacher 
education? 

Some people distinguish between these two terms, 
using jhe word cory^feray to emphasize the fact 
that learning in competency-based programs is 




structured around the identified afid verify com- 
petencies needed by jeachers^Jn performance- 
based programs, the word performance is used to 
emphasize the fact that these programs require 
tea^-fcors to demonstrate their abKity to perform the 
essential competencies in an actual teaching setting. 

However, aH performance-based and competency- 
based programs, regardless of the specif ic jerms at- 
tached to \hpJ\ L must possess the same 
characteristics. They must be baied_dn identified 
and verified teacher competencies. They must re- 
quire performance of those competencies in an ac- 
tual teaching situation as the ultimate measure of 
competency. And they must require performance at 
a minimum level of competency, based on specified 
criteria: Thus, the terms are, in fact, synonymous. 



Part II 



QUESTIONS ABOUT THE NATIONAL CENTER'S PBTE MATERIALS 



Who Developed 
the PBTE Materials? 

What is the National Center for Research 
in Vocational Education? 

The National Center is a research and development 
organization. One of its missions is the d^eiopment 
and evaluation of materials for vtratibhaJ educators. 
Located at The Ohio State University in Columbus, 
Ohio, the National Center devejopBd the PBTE 
materials in response to the need for mere innovative 
and effective ways of preparing and upgrading 
teachers' skills 

What was the basis for the development 
of the PBTE materials? 

Charged with the responsibility of finding ways to 
improve vocational teacher preparation, National 
Center staff members initiated^ comprehensive 
research study to identify the competencies that are 
important to si*:cessf ul vocational teaching These 
cdmj^tehcies* which were verified as important by 
over 1,100 practicing vocational ediicatdrs, formed 
the basis for development of the initial s?t of PBTE 
instroctional I materials. ttvQse. materials focused 
primarily on the skills needed in i ^yentiqnaJ instruc- 
tional programs designed for those students tradi- 
tionally served by vocational education; 

The passage of time brought changes^ however and 
additionai modules were needed to meet teachers' 
training needs: 

* Increasingly, students with special/exceptionaj 
needs were entering vocational-technical pro- 
grams; teachers heeded skill in accom- 
modating such students in their programs. 

* Competency-based instructional techniques 
were being incorporated into occupational train- 
ing programs at the secondary and posisecond- 
ary levels; teach implement- 
ing competency-based education successfully. 

* Th* cry for ..fiffigtifrftSl students' basic skills 
was bei ng hoard loudfry across the nation ; 
vocational-technical teachers needed skil[ in 
helping students acquire these skills as part of 
their occupational training 



in [resj»nse to these needs, additional research was 
conducted to Kfentify and verify the competencies 
important to each of these skill areas/The competers- 
cies formed the basis for development of 27 new 
modules. 

Have the materials been field tested? 

The initial set of materials was field tested twice— 
and extensively so. This is a unique feature of these 
eurricular materials when compared with most text- 
books and other materials commonly used id pre- 
P?. r ® ^P^f^ 1 * • J^_ e r ! , ^ u te s underwent preliminary 
fi^d testing in three dif^ both 
preservice and inservice teachers and their ircttruc- 
tors provided detailed feedback: After revision, all 
100 modules underwent advanced testing through 
which detailed feedback was again obtained. Over 
2,000 teasers and 300 insm^tc^s, focated in 20 ctif- 
ferei^ institutions, were involved and provided the 
fee^&ack used in refining the materials for 
publication; 

The^27 new m^ujes jjnderwent a similar, testing 
process; Each of the modules was tested by both 
preservice and ihservice teachers at a variety of 
secondary-, pbstsecbhdayry-, and college/univt r $ity- 
i§v©f institute nationwide. Based, than, oh test 
remits, each module was revised prior \o publica- 
tion- _(A_ij_stpf ttwlnstitutfefts involved is given in the 
foreword to the $*nodu*es .) 
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Why Were the PBTE 

What is a PBTE module? 



In most performance-based teacher education pro- 
grams, learning materials are developed and 
organized into some jype oi instructional package, 
in the National Center's curricula, each module is 
ah in^rutf ional package des>gr*ed to cover a single 
teaching skill. Each package indudes a series of 
learning experiences that cqntam jnformat^ 
ttvities^ and feedback devices to help the teacher 
acquire the skill: 

Why were modules developed? 

Modules were chosen as the most suitable type of 
instructional package avaaable because of the 
following considerations: 

• Modules facilitate the individualization of in- 
struction to meet specific teacher needs and 
interests. 

• Modules lend themselves to coverage of a 
single teaching skill or competency and, hence, 
because of their short length and limited scope, 
provide for more flexible on by teachers: 

• Modules lend themselves_t0JLP*rt o ^!^ , ^ 
dbjecti vet structure, which makes it easy for 
teachers to determine what they are to learn 
and how their learning will be assessed. 

• Mod ules provide more options to the teacher 
and instructional staff in the selection and se- 
quencing of thetr instructional program. 

• Modules^because of their size, are much more 
easily added to, modified, updated, or dis- 
carded than courses or textbooks. 

What are the 

PBTE Modules Like? 

What are the major parts of a module? 

Each module contains four major sections. Sectors, 
in the order of their appearance in a module, am as 
follows: 




Introduction— The introduction provides the 
frame of reference for the entire module Ji e. , 
relatM5nship to other modules and to the teacfter 
leducatten ^program, definition of terms unique 
to the module, and the importance of the com- 
petency to be developed). 

About LThfs llodcle— Tftis section lists tfie per* 
ifqrmance j>tpc*ives for the module, the 
resources nwdfcd. and the prerequisite com- 
petencies where appropriate. 

teaming Experiences— Each learning expe- 
rience begins with an overview The overview 
uses graphic .symbols and brief ^iiiJnents 
to highlight ami describe the major fearing ac- 
tivTties involved in She teirmng experience and 
the type of feedback to be provided to the user: 

Following the overview, e&cfi learning ex* 
perience includes detailed directions for com- 
pleting the required and optional Jwrning ac- 
tivities, as well as required resources such *s 
informatfon sheets and feedback devices and 
instruments; 

The final learning experience always $a^fdes 
for assessing your ability to performJM^[ven 
competency in an actuai teaching situation 
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• About Using the National Center's PBTE 
Modules— This section provides ah explana- 
tion of how all the National Center s PBTE 
modules are organised, recommended pro- 
cedures lor their use, o definition of terms com- 
mon to all modules L and an explanation of the 
various ^levels of perfixmance used jn the 
assessment instruments contained wittiin the 
modules. 

Why is there mora that* one learning 
experience in each module? 

When learning abous and developing a specific 
compet^Hcy in teaching, you need some basic 
knowledge before putting the competency into *ise; 
in most modules, the first one of two laming ex- 
periences are designed to provide the necessary 
background knowledge about the teaching com* 
petericy. The nest one of two_ esper! tencee provide 
an opportunity for practice or §ppiicmt\on of the 
competency in a s|m^|a^&tuaSton. in §ome cases, 
background knowiedg^ and practice ac*m?ies may 
be combined within a single learning experience. 
The final Seaming experience always requires the 
performance of the competency in ah actual 
teaching si(u;r?oh. 



Why do the modules have 
optional activities? 

Optional activities are designed to suppiemerit and 
enrfcfc the required learning experrences. Their p*- 
pose is to provide more choice, greater flexibility, 
and additional opportunities for those who desire to 
further meir teeing. In a^^.j^ can design ad- 
ditional optional activities erf your own as appropriate. 

Why are the modules self-contained? 

Mosi of the National Center's modules ^contain all 
the materials you will need in order to complete the 
required activities, thus making them easy for you 
to use and eliminating any difficulty in finding out- 
side resources. Nearly all the modules contain all 
the essential background knowledge you will heed 
in the form of information sheets. To provide for 
enrichment and reinforcement, most modules also 
suggest optional outside references for your con- 
siaeration: 

How many modules are there in the 
National Center's PBTE program? 

A total of 127 modules have been developed to date. 
They have been d ustered into 1 3 categories ajxqrd- 
ing [to professional skill areas, and the covers have 
been color-coded for easy reference as follows: 



Category 


TW* 


Color 
God* 


HO. Ct 
Module 


A 


Program Planning, Deveiop- 


Red 


11 




men*; end Evatoatton 






B 


Instructional Planning 


Yetio* 


6 


C 


Instructional Execution 


Turquoise 


30 


D 


Instructional Evaluation 


Lirne 


6 


E 


Instructional Management 


Orange 


10 


F 


Guidance 


G<SJtf 


5 


G 


^hool-Community Relations 


Rust 


10 


M 


Stode**! VDcaiWNai 


Oc>'e 


6 




Org^ization 






\ 


Professional Rote ark} 


Gray 


8 




Development 






J 


Coordination o* Cooperative 


Green 


10 




Educ«5H>n 






K 


implemrr^rft^. £0vn_ptf 'fancy- 


Mavive 


6 




Based Education <e8£) 






I, 


ServrngjStudents *rth 


Olfve 


13 




Special/Exceptional Naeds 








Assisting Students rn 
£mp^wngJTheir Basic SKUis 


Brown 


6 






TOtfck 


127 



a 

ERIC 



BEST Wi MilASli 



11 



10 




Why are different cover colors used? 

Each category of modules has a different cover col- 
or to add variety and to aid users in quickly identify- 
ing t^o category to which a modujebelwgs. Each 
color is also used internally with different degrees 
of screening to improve Jheappearance and effec- 
tiveness of the illustrations, overviews, samples, arid 
figures. A color tab appears on tho margin of each 
page to aid you in locating specific learning Ex- 
periences. Selected columns of the vprous 
checklists are also shaded to indicate the acceptable 
levels of performance. 

What is the purpose of the 
illustrations? 

You will find the modules contain a considerable 
number of illustrations and other graphics. These 
have been included for several important reasons. 
First of all, they serve to break up the printed copy, 
making the modules easier to read and visually more 
appealing; They further serve to add variety, interest, 
and some fiumbr tc the topics covered. Perhaps 
most important, some illustrations are used to em- 
phasize key points and increase the visual impact 
(a picture is worth a thousand words) of the 
materials. 
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How Can the Modules 
Be Used Most Effectively? 

Do I have to complete all 
127 modules? 

fsJcL The number of mrtujes you will need to take 
depends u pon your previous experience and your 
present competency sn teaching. Even the number 
of learning experiences you need to go through in 
each module is flexible. All of the modules have been 
designed to allow for a tailor-made program that 
meets your specific needs and interests. 

Who decides how many modules 
I must complete? 

You and your resource person (the instructor, pro- 
fessor, supervisor, administrator, staff development 
coordinator, or bth&r person responsible for your in- 
structional program) will decide which, and how 
many, modules you need to complete. (See the back 
cover of this guide for a listing of the 127 titles 
available.) 

In most cases, certification requirements for second- 
ary school teacherc have been established at the 
state level. In some states, pqsteecondary-level cer- 
tification requirements wll be specified as well, in- 
dividual institutions or districts also often establish 
professional growth requirements. In addition, pro- 
fessional organizations may recommend completion 
of a particular set of modules. With the help of your 
resource person, you will first assess your present 
teaching skills with regard to these requirements and 
recommendations. This will help you identify and 
decide which, and ho^^any, modules you need to 
complete. 

Who will be my resource person? 

Your resource person can be a professor, a 
cooperating teacher, an instructional supervisor, an 
administrator, a state supervisor, or other qualified 
person who is responsible for guiding and helping 
you in planning your teacfier/instructqr training or 
professional growth program. The modules are not 
designed to be totally self-instructional; y&yr 
resource porson should be contacted for assistance 
whenever you nsed help in completing a module. 
The re^urce^rsbh is a very important factor in any 
successful PBTE program. 



Do I have to take modules 
in a certain sequence? 

Most modules have been designed as self-contained 
learning packages, and you can sequence them ac- 
cording to your own needs and interests. Ho^ayer, 
there are prerequisite ^ competencies for certain 
modules. In these cases, fulfilling the prerequisite 
requirements helps you to successfully complete the 
modules. (See the inside back cover of this guide 
for a graphic illustration of the competencies— by 
module number— that are prerequisite to others.) 

How much time is required 
to complete a module? 

The time requirement varies from module to module, 
individual to individual, and situation to situation. The 
range of time required to complete a particular learn- 
ing experience varies from abcut one half hour to 
two hours. Since most modules consist of three to 
five learning experiences, most _modujes will taks 
somewhere between two to ten hours to complete. 

Will I need other written resources 
when I take a module? 

Generally hot. MoSi modules are self-contained, but 
some outside resources are required or recom- 
mended for the purpose of providing essential or op- 
tional (enriching and reinforcing) learning activities. 




Can I team up with others 
to work on the same module? 

Yes. As a matter of fact, you i can probabjy get more 
o_u_t_of some modules by wojlcjng w[th ojhers as a 
team. ]n other cases, you msy find that working 
alone is the best way to get the most out of a module: 

How can i get the most 
but of a module? 

A strong desire to learn the competency involved will 
help the most In addition, you will find observing the 
following guidelines very worthwhile. 

• Since you will be taking major responsibility lor 
your learning, you will need to know exactly 
wh at is to be learned and j n what way: 
Therefore, be sure to spend a few minutes 
carefully reading through (1) the title page, (2) 
the introduction, (3) the About This Module sec- 
tion, (4) the overviews of each learning ex- 
perience, and_(5j the About Using the National 
Center's PBTE Modules section. Thorough 
understanding of these parts is essential. 

• Since modularized learning is in large part Self- 
directed, you need to develop self-discipline in 
directing your own [learning. The _^st thingjyqu 
can do is Jo make out a plan of action^and share 
it with your resource person: A simple plan* 
ning worksheet is shown un sample 1 fur your 
possible use. You mightit find it especially 
helpf ul to make copies to Use as you complete 
the first few modules. 

• Since you have the option of hot going through 
all the learning experiences in each module, 
you heed to be as objective as you can when 
you assess your present competency and 
decidejyhich learning experiences you need 
to complete. Otherwise, you may end up 
depriving yourself of some knowledge or prac- 
tice necessary to master a certain competency. 



• Since your resource person has the respon- 
sibility for helping you whenever you heed 
assistance, you should inform this person about 
your needs as early as possible so he/she will 
have sufficient time to assist you or to make 
other necessary arrangements. 

Can persons in different 
service areas use the modules? 

Yes. The learning experiences have been carefully 
designed so that teachers in all vocational service 
areas, at both secondary and oostsecondary levels, 
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can use the modules. Furthermore, teachers, super- 
visors, ana taacher educators from all vocational ser- 
vice areas participated in the research effort that 
identified the competencies upon which the modules 
are based. 

Can industrial arts teachers* adult 
instructors, industrial trainers, and 
other occupational trainers benefit 
from the use of the modules? 

Very definitely. Many of the competencies needed 
by these persons are identical to, or at least closely 
associated with, those needed by vocational 
teachers. Selected modules ; have been used [very 
successfully in training programs for such persons. 

Can teachers in general education 
use the modules? 

While the research and development effort focused 
upon the competencies arid materials needed by 
secondary and postsQCpndary vocational teachers, 
general education teachers have found I that : many 
of the modules are applicable to their teaching 
responsibilities. Whl|e most of the examples and 
case studies are drawn from vocational-technical 
education, the competencies themselves are, for the 
most part, relevant (generic) to all teachers. Probably 
most applicable are the modules in Category B: In- 
structional Planning, Category C: : jnstmctional Ex- 
ecution, and Category D: Instructional Evaluation. 

Can experienced teachers 
benefit from the modules? 

Yes. Experienced teachers can definitely benefit |f 
they heed any of the competencies covered by the 
modules. Most teachers, through L frank : se(f- 
appraisal L will discover several competency areas in 
which they could improve or expand their skills. 
Besides, the nature and number of competencies in- 
volved In the PBTE series require that some of the 
competencies be obtained through inservice or 
graduate programs. 

You mention "feedback" and 
"assessment"; what do they mean? 

Toward the end of each learning [experience, you will 
get feedback on how well you are doing. It may be 
in the form of a self-check with model answers, a 
case study with model critique, or a checklist for you^ 
your peers, and/or your resource ^pe^on to^ase to 
rate your achievement. At the end of each module. 



your total performance will _be assessed by your 
resource person, using a Teacher Perfprmance 
Assessment Form specifically designed for each 
module. Through 

both you and your resource person will know how 
far and how well you are progressing m developing 
each competency: 

How will my performance be assessed? 

Your overall performance will always be assessed 
by your resource person on the basis of your per- 
formance in the final learning experience of each 
module you complete. Jt is Important thai : you keep 
a record of yourjictivities and [ keep your resource 
person well informed of your progress. A suggested 
record form is shown in sample 2 for your considera- 
tion. 

Why does the final learning experience 
have to be completed Sn an actual 
teaching situation? 

Since the modules are performance-based, it is 
essential that you demonstrate your ability to per- 
form the competency in an actual teaching situation 
rather than in a simulated situation or on a paper- 
and-pencil test. 

How will my progress be recorded 
and/or graded? 

The record-keeping system used will vag^w|de|y 
depending upon the ^ type o^staff^ development or 
teacherrtrainer preparation program in which you are 
participating. Some Institutions use the Vocational 
Teachar Competency Profile chart to record prog- 
ress in module completion, while others have de- 
vised their own forms and procedures. In some in- 
stances, grades are given, (e.g., in some teacher 
educations insMtutLpns); in other cases, salary in- 
creases or cert|f|cation credits are awarded (e.g., in 
staff development programs): For a specific answer, 
you should direct this question to your resource 
person. 

Do I keep the modules? 

Yes, if you have paid for them. In a few cases, the 
university or other agency involved will supply the 
materials free of charge. Because of their content, 
jt is expected that you will want to keep most of them 
for future reference. 
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SAMPLE 1 

MODULE WORKSHEET* 



Name * — 

Module No. Module title ~ — 

Resource Persbn(s) for this module: 

Name - Office — Office phone _ 



Check off the following study procures they are completed: 

□ 1. Read the INTRODUCTION 

□ 2 Read the ABOUT THIS MODULE section 

□ 3. Examine toe OVERVIEW of eat* learnftg experience 

□ 4. Read the FINAL EXPERIENCE 

□ 5. Read the ABOUT USING THE NATIONAL CENTER'S PBTE MODULES section 
Complete the following with the assistance and counsel of the resource person: 

□ 6. Assess present teaching competency 

□ 7. Detwnihe heed to complete prerequisite modules 

□ 8: Other activities: - 

the following learning experiences have been decided upon: 

Completion Dates: 

Pimhed Actual 

□ 9. Learning Experience I — 

B 10. Learning Experience II 

□ 11. Learning Experience Hi - 

□ 12. Learning Experience IV ~ 

□ 13. Learning Experience V — 

□ 14. Final Experience - 

The following conferees with resource persons have bean scheduled (arrange only those 
heeded): 

Dates 

□ Plan for completing learning activities 

□ Arrange to obtain resources 

□ Report on progress 

□ Arrange for Final Expenaice assessment - 

□ Other -z^— — 



• Permission is grinw to locally reproduce tr»s worksheet 
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SAMPLE 2 



PERSONAL PROGRESS RECORD* 



Perloroance-Baied Teacher Education Program 



Name . .. Subject Major . 



Enter the date each learning procedure is completed. 




■P*mi»on » grwtttd io locally npodua Din workthiii 
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PBTE TERMS YOU SHOULD KNOW 



Activity: 

Refers to one of the several required teaming tasks 
in a module that are designed to help you achieve 
an enabling or terminal objective: 

Actual Teaching Situation: 

A situation in which you are actually working with 
and r ^sponsible for teaching secondary or post- 
secondary vocational students or e*her occupational 
trainees. A student teacfier, ihservice teacher, intern, 
or other occupational trainer would be functioning 
in an actual teaching situation. 

Alternate Activity or Feedback: 

An item that may substitute tor required items that, 

due to special circumstances, you are unable to 

complete. 

Competency: 

The ability to perform a given jD^uj^tionai task. Ac- 
ceptable performance of the task may involve 
knowledge, skills, and attitudes. 

Competency or Task Statement: 

A short ^statement Jhat describes a discrete, qt*serv- 
able Jjehavior that_you must be able to perform. 
Competency statements start with an action word, 
followed by the object, and sometimes include 
qualifiers. Each module title is in the form of a com- 
petency statement. 

Competency-Based Teacher Education (CBTE): 

An approach to teacher preparation in which the 
emphasis is on teachers^_d^^ 
demonstrating specified teaming competencies as 
raasuredj^perfo^ contrasts with 

the more conventional approach, in which the em- 
phasis is upon teachers' gaining knowledge about 
how to teach as measured by written tests. As de- 
fined by staff at th& Nerval Center, this term is 
synonymous with the term pertoeftWK^lJBsed 
teacher education. 

Enabling Objective: 

One of the several process-type objectives designed 
to help yew proves toward jKhie^^ 
mired objective. For each enabling objective In a 
module, a learning experience lihas been specifical- 
ly designed to help you achieve that objective. 




Feedback: 

A learning activity in whfcSjrqu are provided wilh in- 
formation about your^ progress through model 
answers, model critiques, product/performance 
checklists, or other means. 

Inserrvice Teacher 

A person who is already employed and working as 
a teacher, instructor, or occupational trainer. 

Learning Experience: 

A series of required, optional, and alternate learn- 
ing activities contained within each module, the com- 
ptetioc of which leads you toward the accomplish- 
ment of a single pertormarice objective. 

Module: 

The type of teaming package used in the National 
Center's F8TE series. Each module covers a 
specific ska (compe te ncy), and each inclu des a ter- 
minal objective, enabling objectives, essential infor- 
mation on the target competency , and evaftiation ac- 
tivities. The modules are self-contained, transport- 
able, arid designed for individual or group use. 
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Occupational Specialty: 

A specific area of preparation within a vocational ser- 
vice area (e.g., the service area Trade and Industrial 
Education Includes wcupajiqnal spwiajties such as 
automobile mechanics, welding, and electricity): 

Optional Activity or Feedback: 

An Jtemjhat is not required but that [s designed to 
supplement and enrich the required items in a 
module learning experience: 

Overview: 

Thejirst page of^ach learning experience in the Na- 
tional Center's modules, with the Exception of the 
final learning experience. The overview uses graphic 
symbols and brief statements to give you a quick 
preview of the major learning activities involved in 
the learning experience and the type of feedback 
provided. 

Peer: 

A fellow teacher, a roommate, or a friend who is used 
in module learning [actMties to (l^roleplay a student, 
(2) critique yourj>erformance^ an participate 
with you in seminar-type discussions: Whenever 
possible, a peer should be a person in your own oc- 
cupational specialty. 

Performance-Based Teacher Education (PBTE): 

See compefencynbased teacher edacaiidti: 

Performance Objective: 

A statement describing desired teacher perfbr- 
mance Jhe additions under which the performance 
is to occur, and the criteria by which the performance 
will be evaluated. 

Preservsce Teacher: 

A person who is preparing for future employment as 
a teacher, instructor, or bccupaiidnal trainer. 



Resource Person: 

the person in charge of your educatjonaj prpatam 
{e.g^, the professor, [ns^ 

tional supervisor, cooperating^superyising/classroqm 
teacher, or training supervisor who is guiding you 
in completing the modules): 

Student tin the modules): 

The person who is receiving occupational instruc- 
tion in a secondary, pbstsecbhdary, or other train- 
ing program. 

Terminal Objective: 

An objective describing the skill you are expected 
to perform in an actual teaching situation upon com- 
pleting the module. 

Vocational Service Area: 

A major vbcatibhal field: agricultural education, 
business and office education, marketing and 
distributive education, Health occupations education, 
home economics ^educa^ion, industrial arts educa- 
tion .technical education, or trade and industrial 
education. 

Vocational Teacher Competency Profile: 

A profile chart that displays, in graphic form, the 
categories and modules that comprise the National 
Center's PSTE curricula, The profile chart can t>e 
used in many ways: to inform ybu of the competen- 
cies covered by the modules, to record your progress 
in completing modules, as a owt^tency transcript, 
etc. Your resource persons) should have copies 
available. 

You or the Teacher/Instructor: 

The person who is completing the module 
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Prerequisite Competencies 
for the National Center's PBTE Modules 



Modules shown before the arrow {-») are prerequisite to modules to which the arrow points. Module 
numbers within parentheses ( j indicate prerequisites from other module categories. 



Program Planning, '_ 
Development, and Evaluation 



A-11 



Instructional 
Management 




E-3 
E-4 

(C-16)h^E-5 



E-2 



A- 18 

Instructional Planning 



(B-4) 



y^E-6 




E»9 
E-10 

Guidance 
F-1 — *• F-2 



Instructional Execution 



(B- 4 )^ F-1 F-2 F-3 

^F-4 
JB-3)-^F-5 



k C-1 
k C-2 
k C-3 



(8-5W 



C-6 
^C-7 

,-'6-16 

C-12-^-C-13 
JC-14 
^<M5 
X C-16 
^C-17 
6-19 

_ e-20 

*C-22 
^C-29 



(B-Z)— i^C-18 
^C-9 

^e-21 

Instructional 
Evaluation 

D^1- 
D-2 

b-3 

0-4 
*D-6 



k G-23 
k C^24 
k C^25 
k C-26 
k e-27 
C-28 



School-Community 
Relations 

G-1 
G-2 
G-3 
6-4 
G-5 
G-6 
G-7 
G-8 
G-9 
G-19 

Student Vocational 
Organization 

H-1— *-H-2 t 

H-3 
H-4 
H-5 

H-6 

Professional Role 
and Development 



(B-6) 




Coordination of 
Cooperative Education 

J-1-1 

'd-2 

' J-3-*^- 
J-4— *J-5i 
J-8 p-**J-7 
J-8 L - »-J-9 
^J-10 

•jmpJe^inting 
Competency-Based 
Education (CBE) 

K-1- 

'K-2 
"K-3 
*-4 

•Serving Students with 
Special/Exceptional Needs 

fc-1 -— *-t-2 

l^t-4 
L-5 

t^L-7 
k L-8 
L-9 
'L-lO 

'fc-ii 

't-12 
^•L-13 

•Assisting Students In 
Improving Their Basic Skids 

M-1 
M-2 
M-3 
M-4 
M-5 
M-6 



'Compmncy in tm Dmad areas of mstructionat planning, er^cuion. arxS «vdua&on « rwgunrtd. 
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Titles of tfte National Center's Performance-Based Teacher Education Modules j 



Category J . Program Hihifeg, D tv aa o pw toa t, and Evafcjartbn 

A- 1 Praparatof a Community Survey 

A-2 Conduct a C ommun ity Survay 

A-4 Organic an O ccu pa » onaMd»a»^ 
A-S Mamiam anQccupottorwAd vattry Comrrwnta 
A-6 l>*atopProosamGoatoartoCttootvaa 
A- 7 Conduct an Oc o aMiic na l Anaywa 

A-f OavatoptCour ato/Study 

*r 9 QtvataP kong*iraja Program Ptona 
A- 10 C ondMCt a Studant Foac^HJp Stody 
A-11 E»aluata Your Vocational Program 

Categor y B: l oatmcttewai Ptonniig 

B~2 Davaicg Studant ParlomwKaO h |a c* »t i 

B-3 Pavatopa Ucttof tnatnaaon 

&-4 Da*atop a Laaaon Plan 

PS Sa^ShAlantfnaa^onalMatanate 

6-6 Prapara Taacnar Mads toatrucaonai mtmm 

Category C: Inatnicttonal Exacution 

C- 1 OractfiiddTnpa 

C-2 CooductGroMp Dracutebona. Pan* Sucuaawq, and S*mpo*wm« 

C-3 Emptoy Bramatornwv Bu£/ Group and Qutaton Boa Tacnmguaa 

C-4 Oract S tudanta m tn jjycj rjg Qftar Studanta 

C-5 C_rnpto) LS«!»u*iK» TaehrurjuM 

C-6 Gutoa Studant Stody 

C - 7 Qvact Studan t Laooraion/ Eapananca 

C-6 Oacl Studants m Applying Problam-Sor*r^ Tacrvvquaa 

C-9. Employ Propaci taafhod 

C-10 Jrrtioduca a Laaaon 

C-11 Summanwa laaaon 

C-12 Employ Oral Quatt>onrig Tacnmquaa 
C-13 Employ n amr o i cam aot Tatfvuom 
C-M fro^lriali^ton tor Stow 

C-!5 Praaant ir itthjayatad Tat* 

C 16 Oamonaarala a Manoiatwa Stut 
c_17 Domonaaata a Concapt or Prawapto 

G-18 individuaaia tnatrucaon 

C- 19 Employ tha Taam Taachmg Appro** 

C -20 Uaa Sutasct Maaar Expsrtt to PJaaa n t Ptormaaon 

C-2! Prac^ Bu»aan Boards and Ej^toaa 

Cr?2 Praar^ tatomujajn w*> M o daa, Ftaat Obtacts. and Flannai Boards 
C-23 Pratt x i n fom u jaon wan Q> am a ad and Opaqua ta atan ait 
C-24 P raaant tntormjbon wan Earna* 
C-25 Pr oiant tafr w a au »i mm Pama - 
C-26 

C-27 P ra a a n t tntor mabon w an Tala w at d and VaJaotapad Uatanata 

C-26 Employ Programmad toaauctajn 

0-29 Pr aaant Int ormaao n safe tia Ch alkboa rd and Pap Chart 

C-3C ProMda tor Studanta Laamng Stytoa 

Category O: tnatnacttoruM Evaluation 

CM Eatabtah Studant Part o rnw* o a Cmawa 

Ch2 Anm Stodan t Pantorman c a Kwoartadg a 

D-£ Aaaata Sudani P an to n wanca Amtudaa 

D-« Aaaaaa Sfca^ P a^mi anci Stoat 

0-S Da te m j nm Stodt** Qradaa 

D-6 £»a*»iata Your tna»uc*ona/€1tacti ■>■■ 

Category E: anatructioraal Mi( n j^jamaa it 

E-t PnaaKtlnaa^a^ona<P«A^»»*tada - 

E-2 iaanafja Y o u r jpja f g a^ gg itss JBjajaffng. 1 Waaponja^Aaoa 

E-3 / gaj ga tor Imaroa amant * Your Vo ca aona* Fac**aa 

E-4 afcant am a fang Syatam 

E-5 Pr^v^t<yStodantSala% 

E-6 P^^..>tor»aF»atAtoNaadtolS 
E-7 

EHJ f^gr^r* f** teaca jo na j ^ afwratrry 

E-H> ComOatPfODtamaof S 
Category F: 

F-1 Gaftar Stodam Qaa Uamg Fomiat Oaia-Coi T* 

F-2 Gaa w^todantD atoT7aougftp,raona<C 

f^3 UaaCarttoraneaatoMato* 

F-4 

F-5 AaaalSliaJanmwApptyaigior fe^^ 



Category O: Schoot^omimirtajy naiatiowa 




G-l 
G-2 
G-3 
G-4 
G-5 
G-6 

G-7 
G-i 
G-* 
G-tO 



Oavatop a Schoot-Community H ala ti ons Plan tor Your Vxaftonaf Program 
Giva Pr aaanfteionatoPnjrnoaiYour Vocaaonai Program 
Dav atop Brocrxiraa toPro mata Your Voc atonal Program 

Prapaw OayteyatoProm oai Your Vocaa onaj P rogram 

Prapara Nawi ftatoaaaa and AracaMConcarrtng Your Vocational Progjam 
Ananga tor f ato^ajam and Padw Putantaau w Conoamirg Your vocaftanal 



Conduct an Opan Houaa 

Womaa»fcaarnaaraofftoComriHa^aif 



ObUan faafttOOR about Your VocaaonaJ Program 



Caf^oorv N* Vim 111111 tal ^tmtant ftrna p^^^ 

^ aii ^|bJww j *»» vinvaiaitnaaii wiantv* fa ia#v jpa^voajsana^awv 

H-1 Davatep a Paraonat Pftaoaophy Conoawg VocatK^ Studant 

Qrgantfaoont 

M-2 EattMan a Vocational Studant Qrganaation 
H-3 PtaparoVocaaor uJSaid a^Ctg^ 

AaaallVoca^onalSuoa^OroATM^ 

_ Finance tYaarty Program otA O Mttaa 

H-5 Suparvuta Acfcvtoaa of tw j Vocaa snat Studant Ogantf ation 

H-e Gutoa Pam c ipaAon n Vooatona gmdant OrgarHcaaon Conawto 



Category li ^roteaataa a i Rote ajwf Oavaaaajwowt 



t-i 
1-2 
t-3 
b< 
1-5 
1-6 
1-7 
i-B 



Haap Up to C 

Sana) Your Taacnmg Proraitwn ._ . 

C *«top an tVw* Phttoaopriy of Educaaon 
Sorya toa Scnoot and Community 

Ootaava Suaaoaj i Taacfang Poaaon 

ProvaJa Laboratory Eaparwncaa tor Proapactna Taachara 
Plan tha Studant TaadTMng Eapananoa 
Sup anjaai Studant Taaonarn 



Category J: Cot^ dotation of Coopa i atiaa Cd u cp t to n 



E ftatea tt O uidaanaa tor Your Cooparatora Vocational Program 
iganap*fia »a an d a no a^Ti arite 

Erw^Studantow Yotf Co<3pProgr»r 

Sacura Twang Staaana tar Your Co-Qp Program 

PtooaCoOp Studanta on tia Job 

Oavatop tha Tnamng Apaty of On tha JoO i n aau nu it 
Cooro^nata On-tha-Job tnatnjcaon 
EvatoatoCo<toStwdara» OMha-Job Pa« to i » ali Li 



<cao 



j-i 

2- Z 
4-4 
^ 
4-6 
J- 7 

3- 8 
J-9 
3-10 

Ca te g ory X: tetptaaaarteraj Cottt^atertcy BaaaJ 

K-t Prapara YouraattorCSE 

K-2 Qr?$n>t» tw Contant tor a C8E Program 
K-3 Cto janiCT Your Oaaa arid Ltb to tnatatcaE 

Pro^tnatrucaoi^MaianatatorC9E 

Manaaafno pai»n euanaaof Your CSE Program 
•C-6 C^^YourStodaraaThro^toaCBEPropi^m 

C*agoryLt Sarvtegt 



t 



Supawiae an Exnptoya* -Employ at Appra c iafcon Evant 



L-1 
L-2 
L-3 
t-4 
L-5 
L-6 
L-7 
L-6 

L-a- 
C-10 
L-1 1 
L-12 
L-13 



Prapara YouraafftoS^va EJKapaonai Studant* 



Pwda Appiopnatt tnaa^icao n at Matanart tor Ejcapaonat Stodanta 
Modrfy tha Laammg Enwro nm a n t tat EjwMpaonai S*«*tnt» 

Promota Paar Acoaotanoa of Etoautwtnat S tud i nta 

Uaa tnaauctonal Tact aaojuaa toMaot tha Maad.« of Eacapaona) Studanta 



Ca u fla t tgaaW a aam gaMralaa^ 
ajajajfa P jaajH M SfatJ fga^ 



Promoat Your V nr aa n nai Piogi t m aafi &aj apa u itot Sajdaraa 



Category at 




l m Iii mu m **3 Thar Oral C 
i tmptpmng Ttoja taatt ! 
i tmpJOMng Thar Sur^wat 2 



RELATED PU8UCATIOMS 

Studant Guato to LHangf 




Eduratwn Tha Stafitof tha Art. Ganaral Educaaon i 
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